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Abstract
Massive student debt, poor performance by college graduates, and an overall questioning of the value of a four or more year 
commitment to an academic endeavour fuels societal and political demands for accountability in higher education.  Drawing 
on a review of governmental studies, scholarly publications, professional association position papers, and popular works, the 
issue of addressing accountability through the development of universal learning outcomes and maximizing out-of-class 
learning experiences in colleges and universities is explored.  Examples of holistic learning as well as sources for developing 
student learning outcomes for both in and out of class are provided.  A case study of Ohio University brings to life a real 
world approach to developing an institutional commitment to holistic student learning.  The power of all-inclusive learning is 
identified in the institution’s foundational documents and accreditation.  The development and implementation of projects 
associated with the University’s accreditation process, through the Higher Learning Commission’s Academic Quality 
Improvement Program (AQIP) and the results of data from three elements of a study on learning through student employment 
are provided for review.  Finally, the institution’s commitment to make its efforts operational is manifested through on-going 
and developing efforts and practices within the institution’s Division of Student Affairs.   
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1. Accountability and Holistic Learning
Accountability in higher education is grounded in the concept that students attending and graduating 
from colleges and universities develop knowledge, skills and abilities as a result of their matriculation. The idea 
of accountability is captured well in A test of leadership: Charting the future of U.S. Higher Education. The U.S. 
Department of Education report’s third recommendation is “to meet the challenges of the 21st century, higher
education must change from a system primarily based on reputation to one based on performance. We urge the
creation of a robust culture of accountability and transparency throughout higher education. Every one of our
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goals, from improving access and affordability to enhancing quality and innovation, will be more easily achieved 
if higher education institutions embrace and implement serious accountability measures” (U.S. Department of 
Education, 2006, p. 21).   
In order to achieve the goal of accountability through student learning it is necessary for institutions to focus 
all of its energy, efforts, and resources towards that outcome.  However, higher education professionals have 
suggested a diversity of approaches to addressing the issue.  Academically Adrift (2011) seems to claim the issue 
of the lack of student learning is derived from a compact between the faculty and students to not challenge each 
other.  The authors claim too many distractions and call for a more focused academic approach to accountability 
(Arum & Ruska, 2011).  Burke (2005) suggests there may be too much focus on administration and claims that 
institutional accountability measures are focused on non-academic items.  The authors call for more involvement 
from academic units claiming that faculty are “most responsible” (p. 19) for institutional results and are too often 
left out of the accountability loop (Burke, 2005).  The idea that one can or should separate the mind from the 
body seems to be the central thesis of this approach. 
While it may seem intuitive to view accountability for learning as a primarily faculty or academic function, the 
view marginalizes areas within the institution that work with and influence students on a daily basis.  The concept 
of student learning and accountability is the subject of the Degree Qualifications Profile which defines 
competencies that “emphasize the cumulative effect of the learning process through integration and application of 
learning from many sources in a variety of settings” (Lumina Foundation, 2010, p. 2).  Learning Reconsidered I 
(2004) defines learning as “a comprehensive, holistic, transformative activity that integrates academic learning 
and student development” (National Association of Student Personnel Administrators et al., p. 1). Learning 
Reconsidered II (2006) reiterates the concept and provides examples of out-of-class learning.  In We're losing our 
minds: Rethinking American Higher Education (2012) the authors suggest there is a lack of quality and quantity 
of student learning that prepares student’s human and intellectual capacity and calls for colleges and universities 
to focus on student skills of “critical thinking, problem solving and a sense of accountability by integrating 
learning in and out of the classroom” (Keeling & Hersh, 2012, p. xx).   
 Experiential learning was well articulated by Thomas Dewey when he stated “the conception of mind as a 
purely isolated possession of the self is at the very antipodes of the truth…the self is not a separate mind building 
up knowledge anew on its own account” (Dewey, 1958, p. 317).The idea of student learning and development 
outside the classroom is grounded in Astin’s theory of involvement which suggests students learn more the more 
they are involved in both the academic and social aspects of the collegiate experience (Astin, 1984, ).  In writing 
about the Other Curriculum, Kuh (1995) cites the benefits of college and alludes to the holistic nature of the 
endeavour.  “Numerous benefits are associated with college attendance. On average, college graduates exhibit: 
substantial gains in knowledge (particularly in the major), autonomy, social maturation, and personal 
competence; modest gains in verbal and quantitative skills, cognitive complexity, aestheticism, and awareness of 
interests, values, aspirations, and religious views; and modest decreases in irrational prejudice, political naiveté, 
and dogmatism The cumulative effect of these changes is the crystallization of a diverse set of attributes into a 
sense of identity marked by competence and confidence which enables a college-educated  person to cope 
successfully with novel situations and problems This impressive litany of benefits is not exclusively  a function 
of the  curriculum” (Kuh, 1995, p. 23).     
Through use of case study, this paper will identify relevant learning opportunities and outcomes associated 
with out-of-class experiences highlighting the area of student employment, provide resources to support the 
development of learning outcomes, and to provide examples of Academic Quality Improvement Projects (AQIP) 
projects associated with holistic learning practices.   
 
2. Holistic Learning Opportunities  
 
In approaching holistic student learning, higher education should be viewed as an interactive system of 
education rather than the sum of single efforts.  A system is a group of interacting, interrelated, and 
interdependent components that form a complex and unified whole (Pegasus Communication, 2012). A 
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simplified way of looking at the system of higher education is to view it through an input-process-output-
feedback loop where access is an issue of input, actions are processes, accountability is related to outputs, and 
assessment is the feedback that informs changes to access and actions.   Access is a major issue in higher 
education (Keller, 2003) and usually includes elements such as diversity, socio-economic status, secondary 
preparation, geographical limitations etc.  Institutions in the United States, as well as many around the world 
focus much of their energies on establishing reputations through inputs or addressing issues of access.  
Institutional admissions practices often focuses on raising the incoming class GPA, SAT or ACT scores, rank or 
placement within high school class, etc.  The higher the scores or placement of the incoming class, the more 
prestige or perception of selectivity the institution creates, and the better the institutional reputation.  While the 
aforementioned inputs do not demonstrate the quality of the institution, they do suggest a certain level of quality 
among the students.   Therefore, the only things controllable ‘within’ the institution are elements of 
accountability which are associated with actions, products and assessment.   
Student learning and engagement are often associated with classroom instruction, internships and practicum 
and to a lesser extent, student life.  An institution focused on student learning will broaden the concept and begin 
to view all aspects of the post secondary experience as an opportunity for learning.  Aside from curricular 
endeavours of academic courses and internships there are three methods of engaging students for learning; 1) 
student support, 2 ) connecting students to campus, and 3) co-curricular engagement.  Examples of activities 
associated with academic support include, academic skills development, advising, counselling and psychological 
services, career services, library services, registrar services, remediation and etc. Connecting students to campus 
beyond the curriculum include social and sport clubs, fraternities and sororities, on-campus student employment 
among others.  Co-curricular learning opportunities occur both in and out of class and include such activities as 
internships, practicum, co-ops, service learning, and other experiential learning activities.  However, by 
establishing specific learning outcomes, almost any activity on campus can become a powerful learning 
experience.  Student learning through employment provides an excellent method of aligning all three areas of 
student engagement and provide a valuable method of instituting and measuring gains in student learning.  
 
3. Learning Outcomes 
 
Student learning outcomes through out-of-class experiences, especially those offered by student employment 
may be accomplished by aligning work opportunities with the institution’s universal or general learning 
outcomes.  In a survey of their membership, the American Association of Colleges and Universities found 
common intellectual skills and abilities focused by their membership included writing skills (77%), critical 
thinking (74%), quantitative reasoning (71%), oral communication (69%), intercultural skills (62%), information 
literacy (59%), ethical reasoning (59%), civic engagement (53%), application of learning (52%), research skills 
(51%), and integration of learning (49%).  Knowledge associated with these skills and abilities are not dissimilar 
to those identified within the Specialized and Broad/Integrative knowledge associated with the Degree 
Qualifications Profile (Lumina Foundation, 2010).  Skills associated with knowledge include intellectual skills, 
applied learning, civic learning, analytical inquiry, use of information resources, engaging in diverse populations, 
quantitative fluency, and communication fluency (Lumina Foundation, 2010, p. 4).  The Council for the 
Advancement of Standards in Higher Education (2012) has established learning outcome domains and 
dimensions to support these out-of-class learning. The CAS Student Development and Learning domains include: 
knowledge acquisition, construction, integration, and application; cognitive complexity, intrapersonal 
development; interpersonal development; humanitarianism and civic engagement; and practical competence 
(Council for the Advancement of Standards in Higher Education, 2012).  These learning domains align with 
those identified in Learning Reconsidered (2004).   
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4. Student Employment 
 
About 41 % of full-time and 76 % of American part-time college students, ages 16–24 were employed (NCES, 
2009).  In College for All (2008), the author suggests the obvious when stating “postsecondary education has 
become our (nations) core workforce-development system” (Carnevale, A.P., 2008). If higher education is the 
primary gateway to employment then on-campus student employment provides an excellent training ground for 
learning transferable skills for use in the work place upon graduation.  There is likely no place in the United 
States where the focus of student employment is greater than on the seven campuses associated with the Work 
Colleges Consortium, a group of Colleges that purposely integrate student employment into a college education 
and service to others (Work Colleges Consortium, 2012). 
Research on the effects of on-campus employment suggest student work has a mitigating effect on alcohol use 
(Butler, Dodge, & Faurote, 2010), serves as a good source of financial support for t (Geel, Backes-Gellner, 
2012)and prepares  students to understand the labor market (Oliver, 2011). Using student employees to provide 
services under the supervision of qualified faculty help financially strapped rural institutions (Rich & 
Bartholomew, 2010). Concerns with student employment include students spending too much time working and 
inadequate services provided by institutions for student employees (Robotham, 2011) as well as a reduction in 
self-esteem during career job interviews (Hall, Gradt, Goetz, & Gillette, 2012).  A study of student employment 
conducted at Ohio University, found that students working in a variety of areas within the Division of Student 
affairs had significant growth in 88 learning outcomes associated with transferable job skills that were gained 
through their employment (Franklin, 2011).   
 
5. Case Study of Co-curricular Learning: Ohio University 
 
5.1 Academic Quality Improvement Process (AQIP) 
 
Ohio University's commitment to out-of-class learning is manifested in the institutions'-four fundamentals, 
value statements, and AQIP projects associated with institutional accreditation. Ohio university vision is to be the 
“Nation’s Best Transformative Learning Community” (Ohio University, 2012, para 1). To achieve this vision the 
university has identified strategies, including two of the four fundamentals associated with out-of-class learning 
experiences; Exemplary Student Support Services and Integrative Co-curricular Activities.  Two of the 
institution’s core values are associated with co-curricular learning and include: advising, mentoring, personal 
interaction, and active engagement among faculty, staff, students, and alumni greatly enhance the educational 
experience; learning is derived from the totality of the college experience, including activities both inside and 
outside the classroom.  
AQIP is associated with the institution’s accreditation process, granted by the Higher Learning Commission of 
the North Central Association of Colleges and Schools.  AQIP projects aligned with holistic learning include the 
Learning Communities Project, Academic Support Unit Program Review (ASUPR) and the General Education 
Project.  The Academic Quality Improvement Program (AQIP) is an alternative process of the Higher Learning 
Commission (HLC), the accreditation arm of the North Central association (Higher Learning Commission, 2012). 
Projects are focused on establishing institutional commitment to total quality management and addressing public 
accountability for higher education.  AQIP projects are measured by their alignment with AQIP categories and 
Principles of High Performing Organizations. AQIP categories include: helping students learn; accomplishing 
other distinctive objectives; understanding students’ and other stakeholders’ needs; valuing people; leading and 
communicating; supporting institutional operations; measuring effectiveness; planning for continuous 
improvement; and building collaborative relationships (Higher Learning Commission, 2012).  Principles of High 
Performing Organizations are identified by the commission as focusing on stakeholders, broad-based 
involvement, leadership support, learning-oriented, respecting people, promoting collaboration, agility and 
responsiveness to change, foresight to plan proactively, fact-based information gathering, and integrity in words 
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and deeds.  The most effective AQIP projects are those that involve the best cross section of stakeholders and are 
designed to connect university constituents through a unifying project. 
Ohio University’s first AQIP project associated with out-of-class learning was undertaken in 2002.  The 
purpose of the project was to “Develop the University Community Involvement in Enhancing Student 
Engagement.  This project was aimed at linking the residential experience, student affairs programming, 
information technology, and other academic support programs to the creation of an inclusive community that 
supports the creation of a learning-centered university. Although this action project included several components, 
a key one relates to the structure and design of residence halls and remodelling of classroom spaces” (Ohio 
University, 2002).  This concept continues today and is manifested in the development of the university’s 
housing master plan. 
The second AQIP project goal was “to create a campus-wide committee responsible for identifying a set of 
common learning outcomes expected of all Ohio University undergraduate students. The second goal was to form 
a committee to assess the ability of the current Ohio University General Education Program to achieve these 
outcomes and make suggestions as to how General Education at the institution should be altered to achieve the 
desired outcomes. Finally, the committee developed a plan to assess achievement of the identified learning 
outcomes” (Ohio University, 2009, para 1).  The final learning outcomes domains included advanced intellectual 
skills, intellectual breadth, evaluation and synthesis, other intellectual and practical skills.  This final area 
included specific learning outcomes associated with oral communication, information literacy, teamwork, civic 
responsibility, ethical reasoning, intercultural knowledge and actions, and propensity for lifelong learning.   
The final AQIP project focused on the institution’s Academic Support Unit Program Review (ASUPR).  The 
purpose of this project was “to assure that Ohio University’s academic support services (administrative and co-
curricular units) align their activities with the institution’s mission and vision and that they are meeting their own 
objectives and those of their planning unit. Administrative units provide institutional or academic support while 
co-curricular units provide learning-centered environments that facilitate meaningful out-of-class opportunities, 
and professional support services that help students learn through their experience and achieve academic success. 
Administrative and co-curricular units include every functional area that does not undergo an academic program 
review for institutional accreditation” (Ohio University, 2009a, p. 1). 
 
5.2 Division of Student Affairs 
 
Ohio University’s Division of Student Affairs has embraced the idea of co-curricular learning. The Division’s 
2013-2018 Strategic Plan embraces the institution’s vision, four fundamentals and core values and principles of 
character, civility, citizenship, community and commitment.  The plan calls for aligning the work of the Division 
to engaging students for campus connectivity, co-curricular learning and student support. The Division, made up 
of the departments of Campus Involvement, Campus Recreation, Career and Leadership Center, Campus 
Standards and Community Responsibility, Counselling and Psychological Services, and Event Services.  A 
method of assessing its commitment to learning is through the Division’s annual Student Employee Outcomes 
Research Project as well as other departmentally based assessment projects.   
 
5.3 Student Employee Outcomes Research Project 
 
Using an experimental design, students were asked to complete a proxy pre and post survey to determine 
perceived gains in transferable skills through their employment. Data were collected for two academic years, 
2011 and 2012, with a total of 236 of the seven hundred and fifty two (752) student employees responding to the 
survey for an average response rate of 15.7%.  Demographic data from the survey revealed 40% of the 
respondents were male and 68% female which was within 9% of the normal gender distribution of the campus.  
Twenty three percent (23%) of students were employed in positions directly related to their major.  The survey 
consisted of 88 traits and statistically significant gains (.001) were found in all areas. Using a 6 point scale, the 
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highest gains were demonstrating honesty (5.66), meets routine obligations (5.62), accepting responsibility for 
actions (5.62), and demonstrates dependability (5.61).      
Students also underwent an annual supervisor conducted performance management assessment using a rubric 
to determine skill attainment within their position.  Employment levels were categorized as Assistant, Supervisor, 
Manager, and Specialist.  Criteria for evaluation covered value characteristics of Character, Citizenship, Civility, 
and Commitment.  Results of the performance management were tabulated using a scale of 1=beginning, 2= 
developing, 3=meets, and 4=exceeds.  Findings suggested that, with the exception of one learning outcome 
associated with civility and one that was associated with commitment, students were found to increase their 
competency in each area measured, as they increase in their job responsibilities.  Finally, students were asked to 
provide a reflective statement about what they learned from their student employment experience.  Of the 
students that submitted reflections all demonstrated positive growth as a result of their student employment.  One 
student might have summed up the experience for all with this statement: “Over the course of the year, I have 
developed greatly as a professional and as a student leader. I have greatly enhanced my skills of professional 
communication, presentation, public speaking, event planning, and coaching.”  
 
6. Conclusion 
 
College and universities will continue to be effected by societal pressure to produce better qualified graduates 
ready to accept increased responsibilities; to critically think in order to understand and deal with complex 
situations; and to undertake a life of continual learning.  Institutions can no longer assume that learning is 
restricted to the classroom, and guided only by faculty.  Teaching and supervising student learning is the 
responsibility of everyone working within the institution.  All institutional employees must be able to identify 
opportunities for learning in their perspective areas of responsibility, know how to develop student learning 
outcomes or be able to use institutional universal learning outcomes in their practice, and know where to obtain 
information regarding the development of student learning outcomes specific to their work. Materials created by 
professional associations,  representing large numbers of professionals working in the field of higher education, 
as well as other non-profit foundations,  provide the necessary resources to support the development of  holistic 
learning outcomes that will guide institutional practice.  The use of these resources and institutional practices in 
holistic student learning as part of the accreditation process demonstrates an institutional commitment to student 
learning as an outcome and to being accountable to institutional and societal stakeholders.   
 
References 
American College Personnel Association, Association of College and University Housing Officers–International, Association of College 
Unions–International, National Academic Advising Association, National Association for Campus Activities, National 
Association of Student Personnel Administrators, National Intramural-Recreational Sports Association (2006).  Learning 
Reconsidered 2: Implementing a Campus-Wide Focus On the Student Experience.  Richard Keeling, M.D. Editor.  Retrieved 
October 10, 2012, from http://www.myacpa.org/pub/documents/LearningReconsidered2.pdf 
American Association of Colleges and Universities (2009). Learning and assessment: Trends in undergraduate education.  Retrieved October 
15, 2012, from http://www.aacu.org/membership/documents/2009MemberSurvey_Part1.pdf 
Arum, R. and Roksa, J. (2011).  Academically adrift: Limited learning on college campuses.  Chicago, IL: University of Chicago Press. 
Astin, A.W. (1984). Student Involvement: A developmental theory for higher education. Journal of College Student Personnel,v25, pp. 297-
308.   
Brookes, M. & Becket, N. (2007). Quality management in higher education: A review of international issues and practice.  Retrieved October 
12, 2012, from http://www.bsieducation.org/Education/downloads/ijqs/paper3.pdf 
Burke, J. (2005) Closing the accountability gap for public universities: Putting academic departments in the performance loop.  Planning for 
Higher Education, v34, n1, pp. 19-28.  Retrieved October 12, 2012, from http://www.rockinst.org/pdf/education/2005-11-
closing_the_accountability_gap_for_public_universities_putting_academic_departments_in_the_performance_loop.pdf 
Butler, A.B., Dodge, K.D., and Faurote, E.J. (2010).  College student employment and drinking: A daily study of work stressors, alcohol 
expectancies, and alcohol consumption.  Journal of Occupational Health Psychology, v15(3), Jul 2010, 291-303.  
Council for the Advancement of Standards in Higher Education (2009). Learning and developmental outcomes.  Retrieved October 10, 2012, 
from http://www.cas.edu/wp-content/uploads/2010/12/Learning-and-Developmental-Outcomes-2009.pdf 
Dewey, J. (1958). Experience and nature. New York, NY: Dover Publications. (Original work published 1929). 
113 Douglas S. Franklin /  Procedia - Social and Behavioral Sciences  90 ( 2013 )  107 – 113 
 
Franklin, D.S. (2011). Assessing learning of student employees. Presentation to The Ohio State University Student Affairs Assessment 
Conference, Columbus OH.  Retrieved October 15, 2012 from http://slra.osu.edu/posts/documents/osaac-assessing-learning-of-
student-employees.pdf 
Geel, R. and Backes-Gelliner, U. (2012). Earning while learning: When and how student employment is beneficial.  Labour, v23(3), pp. 313-
340. 
Hall, N.C. Gradt, S.E. Goetz, T. and Musu-Gillette, L.E. (2011).  Attributional retraining, self-esteem, and the job interview: Benefits and 
risks for college student employment.  The Journal of Experimental Education, v79(3), 318-339 
Higher Learning Commission (2012).  Academic Quality Improvement Program (AQIP).   Retrieved October 15, 2012, from 
http://www.hlcommission.org/AQIP/AQIP-Home/ 
Higher Learning Commission (2012a). AQIP Principles of high performance institutions.  Retrieved October 15, 2012, from 
http://www.hlcommission.org/AQIP/principles.html. 
Keeling, R. P and Hersh, R.H (2012). We’re losing our minds.  New York, NY: Palgrave Macmillan. 
Kuh, G. (1995).  The Other Curriculum: Out-of-Class Experiences Associated with Student Learning and Personal Development.  The 
Journal of Higher Education, v66, n2), pp. 123-155. 
Lumina Foundation (2010). The degree qualifications profile.  Retrieved October 12, 2012, from 
http://www.luminafoundation.org/publications/The_Degree_Qualifications_Profile.pdf 
National Association of Student Personnel Administrators and American College Personnel Association (2004).  Learning reconsidered: A 
campus-wide focus on the student experience.  Retrieved October 12, 2012, from 
http://www.myacpa.org/pub/documents/LearningReconsidered.pdf 
Pegasus communications (2012).  Systems thinker.  Retrieved October 10, 2012, from 
http://www.thesystemsthinker.com/systemsthinkinglearn.html 
Ohio University (2002). Action project: Develop the University’s Community Involvement in Enhancing Student Engagement Retrieved 
October 15, 2012 from http://ncahlc.org/components/com_apdsearch/detailview.php 
Ohio University (2009b). Action project: Develop common learning outcomes expected of Ohio University undergraduate students.  
Retrieved October 15, 2012, from  http://www.hlcommission.org/components/com_apdsearch/detailview.php 
Ohio University (2009). Academic support unit program review.  Retrieved October 15, 2012, from 
http://www.ohio.edu/asupr/docs/Program_Review_Final.pdf 
Ohio University   (2009a). Action project: Academic support unit program review process.  Retrieved October 15, 2012, from 
http://www.hlcommission.org/components/com_apdsearch/detailview.php 
Ohio University (2012). 4x4 Strategic plan.  Retrieved October 15, 2012 from http://www.ohio.edu/provost/upload/Strategic-Planning-
Summary-10-31-11.pdf 
Oliver, D. (2011). University student employment and expectations of the graduate labour market.  The Journal of Industrial Relations, 
v53(1), pp.123-131). 
Rich, M.K. and Bartholomew, D. (2010) "Undergraduate research centers: simply a source of student employment or a model for 
supplementing rural university finances?", Journal of Business & Industrial Marketing, v 25 n3, pp.172 – 176. 
U.S. Department of Education (2006). A test of leadership: Charting the future of U.S. Higher Education.  Retrieved October 13, 2012, from 
http://www2.ed.gov/about/bdscomm/list/hiedfuture/reports/final-report.pdf 
Work Colleges Consortium (2012).  Welcome to the work colleges consortium.  Retrieved October 13, 2012, from 
http://www.workcolleges.org/ 
 
